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FOREWORD TO THE SERIES

Centuries before the rise of European civilization, the rich and dynamic
cultures of the Asia and Pacific region created the languages, literature and scripts
that are the fundation of modern human communication. Today, we face the sad
fact that this same contains the largest number of illiterates in the world. In
1985, some 651 million illiterate people aged 15 years and older resided in the
nations of Asia and the Pacific, rising to an estimated 666 million in 1986. This
figure comprises about 75 per cent of the world’s illiterate population. In addition,
there are currently about 40 million children of primary school age in the region
who are not enrolled in a formal education programme.

At a time when dramatic scientific, technological, social and economic
changes are taking place regionally, the countries of Asia and the Pacific cannot
risk resisting the forceful tide of progress lest they be left behind. A high literacy
level is vital if the people are to participate in the creation of a dynamic society.
Furthermore, studies have proven that individuals who remain illiterate will,through
their own incapacities, be deprived of the benefits of human progress.

To eradicate illiteracy, universalize primary education and provide con-
tinuing education for neo-literates, the Director-General of UNESCO launched the
Asia-Pacific Programme of Education for All (APPEAL) on 23 February 1987.
This important new programme was established in response to the wishes of the
Member States in the region. The Fifth Regional Conference of Ministers of Educa-
tion and Those Responsible for Economic Development (MINEDAPYV) recom-
mended the creation of the programme, which was authorized by the UNESCO General
Conference at its Twenty-Third Session in 1985.

The eradication of illiteracy will require a vast number of trained and dedi-
cated teachers, supervisors and local organizers. Unfortunately, the region lacks the
infrastructure to make these people effective. Many of the previous efforts to
train literacy personnel have been piecemeal and were often inadequately planned.
These shortcomings are particularly prevalent in those countries where irradicating
illiteracy remains a major challenge.

To help correct this situation, UNESCO convened a series of workshops that
brought together literacy training experts for the purpose of developing a training
system and appropriate training materials. To be useful, these materials were relatd
to the specific needs of the various levels of personnel who are involved in the
literacy programmes. Therefore, the APPEAL materials were prepared for three
different groups of users: administrators (level A), supervisors (level B) and instruc-
tors (Level C).



As a result of intensive discussions, followed by material development and
field trials, literacy experts from Asia and the Pacific produced the twelve volumes
of APPEAL Training Materials for Literacy Personnel. These materials are drawn
from the rich experiences of specialists from the Member States of the region. The
volumes cover literacy teaching activities ranging from principles of curriculum
design to literacy programme evaluation and implementation procedures. It is
intended that the volumes serve a practical purpose and be applied to literacy work.
Therefore, exemplar manuals and teaching guides form an important part of their
content. While the volumes constitute a set of materials, each individual volume can
be used independently to create specific educational activities relating to the eradica-
tion of illiteracy.

It goes without saying that the volumes have been prepared to bring out
the best of the experiences of countries of the region in their courageous efforts to
eradicate illiteracy. However, it should be understood that the exemplars and
teaching guides require adaptation to local situations within each individual national
setting.

UNESCO wishes to thank the many experts from its Member States who
have contributed to the development of the present set of APPEAL Training
Materials for Literacy Personnel. This work is an excellent example of the benefits
of successful intellectual dialogue among educators and other specialists. We hope
that this undertaking will set the pace for the development of a viable training
system under APPEAL.

Makaminan Makagiansar
Assistant Director-General
for Co-ordination of UNESCO Activities
in Asia and the Pacific
and Director PROAP
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The relationships between the training levels and the key elements in the set of materials are
summarized in the following figure. The figure also details the links between the various levels of

training personnel.

Level C

Trainers or Presenters

(Teachers)

People Needing
Basic Literacy Trainin

Senior
Management
Level A Manual
Senior Administrators (One for each
and Policy-makers country)

General Training Manual
for Supervisors and
Level B Trainners of Trainers
Provicial/District (One for each country)
Supervisors,
Trainers of Trainers

Teacher’s Teacher’s Teacher’s Teacher’s
Guide Guide Guide Guide
User’s User’s User’s User’s
Manual Manual Manual Manual

1A2 1D3 2B2 3C1

NOTE:  The relationships between Ihe training materials for levels A, B and C use:

a)

b)

Manual numbering system to be compared with the cells of the curriculum grid.
(Molume 1) These numbers are examples only.

The base of the pyramid is the large population of people needing basic literacy
training.

Literacy Training Curriculum

The development of training manuals for literacy personnel could not proceed without
a well-structured, flexible curriculum framework designed to meet the needs of different
clientele groups. The Regional Workshop on Development of Literacy Materials (1987)

developed a

set of guidelines to enable countries to design and implement a literacy training

curriculum acceptable to all agencies
involved in the country.



In designing the exemplar literacy training curriculum, the following criteria
were considered:

a) Functional content showing logical development from concept to concept;
b) Progressively built literacy skills;

c) A concentrically planned curriculum enabling learners to repeatedly
re-examine the main areas of functional content at deeper levels of
understanding using steadily improving literacy skills;

d) Literacy skills sequenced in levels of progression defined in terms of specified
outcomes.

The Materials as Exemplars

The materials described in this series are exemplars. An exemplar is a
resource that illustrates a set of principles and procedures for the development of
relevant materials by individual countries that meet local training needs.

It would be impracticable to develop exemplar literacy training lesson
materials for all countries of the region. The approach, therefore, has been to:

a) Develop a curriculum;

b) Identify four areas of functional need that appear to represent common
areas of concern among the countries of Asia and the Pacific;

c) Produce exemplar lesson materials for these four areas only;

d) Provide guidelines to facilitate the development of effective national
literacy training programmes.

It is intended that the four exemplar training materials be used as examples
of how such materials may be designed and produced. Each country may write or
adapt the training manuals for its own use. To help this process, specifications have
been provided for a range of additional functional literacy topics. In addition,
support material has been provided to aid in the design and implementation of a
total national programme.

The important feature of the exemplar lesson materials is that they build in
step-by-step guidelines and instructions for teachers (Level C personnel). This has
been done on the assumption that it would not be practicablc to provide compre-
hensive training for the many thousands or hundreds of thousands of literacy
presenters employed in most countries either as government employees or volun-
teers. Each exemplar mamal may be produced in two editions, one for the literacy
learner and one for the literacy presenter/teacher. The training needs of Level C
personnel are mainly addressed in the Teacher’s Guide incorporated into the special
teacher’s edition of each manual. A separate learner’s book could be produced
imply by separating these materials.

The main aim of the twelve-volume set is to facilitate the development of a
totally integrated and coherent literacy training system within a given country. At



the same time, the materials may help in establishing some useful, internationally acceptable
parameters for such programmes.
The relationships between the essential elements of the scheme are illustrated below.

APPEAL - INTERNATIONAL
LITERACY NETWORK

|

EOl

] LEVEL A

MANAGEMENT MANUAL
(POLICY - MAKERS)

Feedback
Policy
Pollcy Decisions

EOI
LEVEL B
TRAINING MANUAL
(SUPERVISORS AND TRAINERS OF TRAINERS)

Feedback Implementation
Procedures
Implementatlon

EOI LEVEL C TRAINING GUIDES (Teachers/Trainers)

CONTINUING
EDUCATION

UPE

Y

Key : EOIl = Eradication of Illiteracy
UPE = Universal Primary Education

The diagram suggests how a national literacy training curriculum may be implemented
through the development of resources for the three levels of literacy training personnel. It
also suggests the importance of establishing strong links between national programmes and
the regional literacy network established under APPEAL The importance of developing
such a scheme in relation to continuing education and to the universal primary education
movement is also indicated.



The Aims of the Scheme

By applying a set of common principles of management and design that is

useful to all countries, the scheme provides:

a)

b)

f)

9)

h)

Guidelines for countries wishing to design a total management literacy
training programme that brings all elements and all levels together in a
systematic way without imposing a particular structure;

Guidelines for the development of a systematic curriculum that could
meet the needs of individual countries;

A set of principles that may be useful in developing a systematic pro-
gramme for the training of literacy personnel;

An approach to instructional design that applies the principles of and-
ragogy to the organization of suitable resources for teachers and learners;
Guidelines for increasing the effectiveness of the literacy training
materials already in use in the countries of the region;

Suggestions for a system that may help literacy teachers present effec-
tive lessons through the encouragement of maximum participation by
the learners;

An introduction to a system of design that could facilitate assessment and
evaluation if a national literacy programme;

Help in developing useful, internationally understandable parameters
for the implementation of literacy training programmes.

As mentioned earlier, the materials in this series were prepared by literacy
training experts in Asia and the Pacific working together, sharing their experiences
oil expertise. A list of the experts participating in the preparation of these
materials is found in the Annex to Volume One. Nevertheless, these materials must
be used by the countries in the Region examplars to develop their own materials,
based on their national goals and local needs in the context of APPEAL.




PREFACE

One of the weaknesses of literacy training programmes in the Region has been the
absence of a common literacy training curriculum acceptable to all literacy
training agencies in every country.

The Regional Workshop on Development of Literacy Materials (September/
October 1987) endeavored to develop a set of guidelines that wo+uld enable countries
to design and implement a literacy training curiculum, acceptable to all of the
agencies involved.

To illustrate the application of these guidelines, steps for the development of

an actual curriculum are outlined in Chapters I, 1, 11l and IV below. THE SET OF GUIDELI-

NES SHOULD NOT BE INTERPRETED AS A PRESCRIBED PROGRAMME BUT AS AN
EXEMPLAR ILLUSTRATING THE PROCESSES IN THE DESIGN AND DEVEL-

OPMENT OF A LITERACY TRAINING CURRICULUM.

In designing the examplar literacy training curriculuum, the following criteria were considered:

a) Funtional content showing logical development from concept to concept;

b)  Progressively built literacy skills;

¢) Aconcentrically planned curriculum enabling leamers to repeatedly re-examine the
main areas of funtional content at deeper levels of understanding using steadily
improvivg literacy skills;

d) Literacy skills sequenced in levels of progression defined in terms of
specified outcomes;
e) Asufficiently flexible design catering to the needs of specific groups.

Curriculum Development for Literacy Training:

An Overview

Background

Literacy training activities are often criticized for being short-term, ad hoc
and inadequately planned. One reason fee this is the lack of a curriculum frame-
work acceptable to all of the agencies concerned with literacy programmes.



Proposal

Therefore, an attempt has been been made to develop a curriculum framework and
an approach to materials design, which can be used by all agencies concerned with
the planning, management, supervision, teacher training, learning materials develop-
ment and evaluation of literacy programmes.

Approach

After surveying the different approaches to curriculum development pro-
moted by the Experimental World Literacy Programme (EWLP 1965-1975) and The
Thematic Investigation Apprcoach suggested by Paolo Freire, literacy expert in the
Region agreed that the goals of a literacy training curriculum for a country have to
be determined by its national government. Further, there can be no external
for this determination.

It is important that curriculum goals and objectives are revalant to the needs
and goals of the learners. Persons implementing the curriculum must be allowed to
modify their curiculum activities to suit the needs and problems of the locak population.

Linkage between Functional Content and Literacy Skills

The examplar curiculum advocated by the APPEAL Literacy Training
Materials Project attemps to link literacy skills and functional content effectively.
To achieve this, the curriculum is planned concentrically enabling leaners to
repeatedly re-examine the main areas of functional content at deepper levels oflearning and
understanding using their steadily improving literacy skills (Ref.Chapter 4, Figer 4.5).

Literacy skills have been divided into three levels: basic, middle, and self-
learning. Flexibility is provided through sub-levels that catr to specific needs. The
functional content has been selected base on the immediate concerns of adult
learners. Curriculum designers have identified four content areas for each pro-
gramme: family life, economics and income, health, and civic consciousness. Selec-
tion of the areas was based on the consensus of literacy experts in the Regional
Workshop as reflecting the immediate concerns of most adult learners in the Region.
A practicable scope and a sequence of topics have been provided for each content area.

To illustrate the linkage between literacy skills levels and content areas, a
curriculum grid has been prepare ( Ref. Chapter 4, Figure 4.4). In the curriculum
grid, each cell links a literacy level with a particular functional content area.

The instructional time apportioned over the three levels is in the approxi-
mate radio of 3:2:1. The reason for this is that beginners need considerable time to
develop basic skills. Once these skills have been established, pogress is more rapid.

Curriculum Design and Implementation

The propose curriculum framewok incorporate the differences between
design principles and implementation strategies. the curriculum implementation
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strategies require flexibility, diversity and participation and should include dialogue,
discussion, field work, and project demonstration. Research based on these strate-
gies needs to be undertaken to meet the needs of learners in different situations and areas.

A national curriculum should provide only a broad framework. Persons
implementing the curriculum must be given adequate flexibility and autonomy to
meet specific needs.

An Analogy

The proposed curriculum could be compared to the map of the map of a newly planned
city or village with individual cells being farms, factories, civic organizations,
schools, health centres, forested, parks, co-operatives, cultural centres, and so on. In
planning a town, special skills are needed to locate particular elements in the right
place at the right time. Additionally, in city planning changes cannot be made to
one part such as the transport system without changing other elements. Like a city
plan, the examplar curriculum follows a systems model in which different com-
ponents are inter-relate and inter-connected.

If one wants to make a change in one place, care must be taken to ensure
that all of the inter-connected components are also changed. The skills needed to
understand these curriculum inter-connections are the skills of literacy. This concept
needs to be understood by the curriculum developer so that learners will understand
how all parts of their studies are linked.

The curriculum framework is flexibile so that a learner can enter at the level
suited to his or her level of literacy skill. Howere, the integrated concept of the
whole curriculum must be understood.

It is important to strcss that while the general approach of the curriculum is
universally applicable, the detailed content is not necessarily suitable for all situa-
tions. This must be developed by each country or locality to meet its defined needs.

Conclusion

The curriculum should be taken as an exemplar not as a model. It is stressed
that each country should prepare its own curriculum and implementation strategies.

It is hoped that member countries will find this approach useful as a
reference when they are developing their own curriculums.

Volume |I: Principles of Curriculum Design is the first volume in the 12-
volume series entitled APPEAL Training Materials for Literacy Personnel. All of
the volumes are inter-related, so personnel using these resources should study all
of the volumes, preferably reading Volumes 1 and 2 first. Nevertheless, individual
volumes can stand alone and can be used by anyone finding them relevant to their
situation.



Chapter One

AIMS AND OBJECTIVES
OF THE LITERACY CURRICULUM

A. Writing the Aims and Objectives

Writing appropriate aims and objectives for a literacy training curriculum
requires a clear understanding of the genuine needs of the clientele. There are at
least two common categories of adults (15 years and above) to be catered to:

1. Adults who have never been to school;
2. Adults who dropped out of formal school before their literacy skills
reached a standard that would enable them to learn additional skills on their own.

The aims of a literacy programme should be stated in general terms, relating
literacy skills to the functional knowledge needed for daily life. They should indi-
cate the relevant knowledge, attitudes and skills developed not only while learners
are participating in a structured literacy programme, but also after they have com-
pleted the programme. The long-term goal is to ensure that all citizens attain levels
of proficiency that will enable and motivate them to continue learning for the rest
of their lives.

The common set of principles by estab-
lished scholars like Kidd, Knowles, and
Miller
a) Programme should be based on adult
needs.
b) Adults, unlike children, are
more able to articulate their
learning needs.
c) Although changes occur with age
in the ways in which adults learn,
the phrase “too old to learn” is
a fallacy.
d) Adults often work out complex
learning strategies to achieve
i desired goals on their own.

=1\
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Statements of general objectives for a literacy  curriculum should be more

specific.These should be written in behavioural terms, clearly indicating the areas
of knowledge, skill and attitude that will be attained on completion of the actual
literacy programme. These objectives should also indicate that literate citizens
accept some responsibility for their own personal development and are willing and
able to contribute in a positive way to the development of the society.

In summary, the statements of aims and objectives should be made in functional terms,
which are relevant to the needs of the individual and of society.

B. The Aims and General Obijectives of a Literacy Training Curriculum
In developing the exemplar curriculum proposed in this document, the aims
and objectives were derived from five sources:
A survey of the needs of the clientele in Asia and the Pacific;1

2. Recent general reports of literacy training published by the UNESCO
Principal Regional Office for Asia and the Pacific;

3. Guidelines for the development and production of materials for neo-Literates
published by the Asian Cultural Center for the UNESCO (ACCU) in Tokyo,
Japan;?

4. Recent country reports published by UNESCO and national governments
describing a range of approaches to literacy training;®

5. The views of an international group of resource persons and consultants
experienced in the field of literacy training, which were expressed at a meeting in
Bangkok as part of Phase | of the Regional Workshop on Development of Literacy

Training Materials, 22 September to 5 October 1987.

From these sources, the Workshop derived the following formulation of
exemplar statements of aims and objectives (see Table 1.1). This formulation
reflects convergent trends and should be adapted to the particular needs and circumstances of
specific countries. RN

TN

I

Aiming at....
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Table 1.1. The Aims and General Objectives of an Exemplar
Literacy Training Curriculum

Aims: To instill knowledge, skills and attitudes in reading, writing and numeracy
base on the needs and problems of the clientele. To raise awareness concerning
causes and alternative solutions to the problem. To help learners actively participate in
their personal development and the development of the society and to improve their
quality of life.

Objectives:
After completing the programme, the learners should be able to:

1. Speak their language clearly and easily;

Read materials necessary for the improvement of their daily life;

Express their ideas in writing and be able to share them with others;

Solve simple numerical calculations;

Demonstrate positive attitudes towards acquiring knowledge and skills in reading,

writing and numeracy;

6. Demonstrate an ability to identify the problems faced by the indivi-dual and his or her
community;

7. Demonstrate positive values towards personal development and the development of
the society;

8. Actively participate in the socio-economic and cultural activities of the community;

9. Continue to learn on their own.

o kA D
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Chapter Two
FUNCTIONAL CONTENT OF THE CURRICULUM

A: Functional Aspects of a Literacy Training Curriculum

In adult literacy programmes, it is important to produce materials that not
only develop literacy skills but also provide the learners with knowledge and general
skills for daily living. These materials should not copy or replicate the simple
materials used by schoolchildren. They should take into account that an adult has
a well-developed ability to reason and a considerable body of general knowledge as
the result of his or her life experience.

Literacy materials also need to be well-planned and sequenced. While such resources
as newspapers, posters and other media are valuable for teaching and learning, they are
not sufficient on their own. There must be a well-organized framework of functional
knowledge that enables steady growth and application of literacy skills.

One of the weaknesses of many literacy programmes is the lack of a literacy training
curriculum with a functional knowledge framework that is acceptable to all literacy training
agencies in a given country. If such a commonly agreed framework could be provided, it
would have the following advantages:

1. Itwould improve the quality of training;

2. Important concepts such as health and civic consciousness would be more
widely understood;

3. It would help those literacy teachers needing further training to obtain commonly
available resources;
It would facilitate the effective organization of a national programme;
The overall quality of training would be improved because of the clear structure of
the functional knowledge presented:;

6. There may be cost savings by replacing a wide range of alternative, unevenly
prepared resources with fewer, more appropriate learning materials.

B. Some Earlier Attempts to Develop a Literacy Curriculum

UNESCO has worked for more than 20 years to help its Member States develop a literacy
training curriculum. The Experimental World Literacy Programme (EWLP)

16



promoted from 1965 to 1975 by UNESCO and the UNDP attempted to advance a principle
of integration in literacy curriculums. The application of this principle to the selection of
subject matter was meant to ensure the practical relevance of the curriculum in learners’

daily lives.

The curriculum development process under EWLP suggested the following

steps:

1.

First and most important was the need to make a context study of the
area where the functional literacy programme was to be implemented,
including the area’s geographic, demographic, economic, socio-cultural,
linguistic and educational situation;

The socio-economic and technico-occupational objectives for the
functional literacy programme needed to be specified in terms of the
developmental programme;

There must be a study made of the target group.This can be achieved by
following one of the two approaches listed below:

a) Objective-Oriented Approach:

The target group is studied using the job or task analysis method.
First, the expected roles and functions of the target group are prepared in
terms of the socio-economic and technico-occupational objectives determined
under step 2 above. At the same time, profiles of competency, skill, attitude
and knowledge are drawn to ascertain the existing abilities of the target
group. A compa-rison between expected and existing abilities yields the list
of learning needs that will guide the development of the curriculum ,or the
functional literacy programme.

b) Problem-Oriented Approach:

The problems that impede the fulfillment of development pro- ,ramme objectives
are identified using this approach. The metho-dologies for problem identification
may vary from situation to situation. After this, educational interventions are
prepared to overcome the problems. The educational input required to solve the
problems comprises the curriculum for the functional literacy programme.
This approach has been further refined under the well-known Field-Operational
Seminar Method, which has been used with considerable success in many
development-oriented literacy programmes.

(Both of the processes described are essentially technocratic models
that are prescribed from outside by agencies or individuals, who iden-
tify the needs of the learners within the limited scope of a particular
development programme. The participation of learners in the process

17



of curriculum development is very restricted and insignificant. This criticism led to the

emergence of a third approach.)

c)

The Investigation Approach:

Another process of curriculum development for adult literacy that is practised by some
countries is called the “Thematic Investigation Approach.” First proposed by Paolo Freire in
his book Pedagogy of the Oppressed, this approach seeks to raise the consciousness of
learners, who begin to question and inquire into problems of “being” through “dialogue” and
self-awareness. Within this approach, literacy is seen as “liberation” rather than as a set of
skills or as a medium for receiving technical knowledge. The method of curriculum development
under this approach involves four well-defined stages:

Stage One: Literacy workers study the area where a programme is to be initiated
to discover the contradictions and levels of awareness in the society.
They identify the limiting factors and “generative themes” that would
raise levels of awareness among the “oppressed” members of the
community.

Stage Two. At this point, literacy workers select some basic, existing contradictions in
the society and give them thematic content through “codification”. The
purpose of this is to generate critical awareness among learners, which
will lead to reflection and dialogue.

Stage Three:  Here the codifications are subjected to “thematic investigation” by the
learners to help them perceive their role in the basic contradictions
codified earlier. This encourages further awareness in the learners.

Stage Four: The themes or codifications are converted into actual teaching/learning
packages and strategies.

18
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c. The Background to the Present Approach

The UNESCO Regional Office for Education in Asia and the Pacific in
Bangkok organized a Regional Literacy Workshop in Udaipur, India from 29
November to 20 December 1979. The workshop studied different literacy curricu-
lum approaches and methods. It found that while the curriculum development
methods suggested by EWLP, the Thematic Investigation Approach and other
methods have very valuable lessons to offer, they do not offer a viable approach to
curriculum development at the national level. In practice, it is the government at
the national level that decides the objectives and goals of its peoples’ literacy pro-
gramme at both macro- and micro-levels.

Therefore, the Regional Workshop suggested that:

“The goals of an adult literacy programme have to be
determined by a national planning body and there can be
no external criteria for the determination of these. What is
important is to ensure that the objectives ( to be incorporated

19



in the actual curriculum as specific activities for translating
the goals into action) are determined with reference to the
local and specific needs of the region and the people for
whom the programme is intended. It is in the translation
of goals into curriculum objectives and activities where the
community and the adult education personnel must work
hand-in-hand. It is imperative that the curriculum designer,
the educator and the development agent should objectively
study the projected area of operation and, with the assitance
of the intended learner identify the curriculum objectives.
It is here that the participatory method is most desirable.”

(L D)

“People cannot be deve-

loped or educated. They

must develop and educate

themselves through the

process of thinking, learn-

ing, problem-solving and .

acting.

J.K. Nyerere
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The workshop developed the following steps for the development of a literacy training
curriculum (Table 2.1).

Table 2.1. Steps in Curriculum Development Used in

Present Approach

1. Recognize the clearly stated national goals for development and policies
for adult education;

Identify target groups in accordance with the national goals;
Identify the communities where target groups are located.
Survey these communities to:

a)
b)
c)
d)

€)
f)

9)

study the physical, socio-cultural and economic aspects;

study the developmental needs;

identify the developmental input already effected;

discover the felt and real needs of the community as a whole and
the target group in particular;

identify factors and problems inhibiting development;

identify the agencies and structures responsible for development;

identify material and human resources in the community;

Analyse the survey data;

Formulate a curriculum to:

a)

b)

propose strategies, both educational and developmental, to fulfill

the needs of the community in general and the target group in

particular;

translate needs and strategies into learning objectives and method-
ologies;

formulate content areas;

delineate the literacy, awareness and functionality tasks to be per-
formed by the various developmental and educational agencies;

identify media to be utilized or commissioned for each content and
learning unit;

Write the appropriate materials for each content and learning unit;
Devise evaluation tools to evaluate the curriculurn through the teaching-
learning process.
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@ow you don’t know.”
“How do you know I don’t know?
You’re not me!”

Wi

The following extract from Thailand’s Functional

o

Literacy Programme:

A Case Study of Activities in Educational Region 8 (Sunanchai, Sunthorn. Bangkok,
UNESCO Regional Office for Education in Asia and the Pacific, 1981. pp 31-32.)
expresses Thailand’s concern about the need for an appropriate curriculum approach.

“The functional content of a literacy training pro-
gramme and its application should encourage people to
change themselves or their environment or both, but not to
endanger themselves, emotionally or physically, or their

environment in the process. In programme terms, the follow-
ing general tenets emerge:

content of the curriculum should focus on the
real and immediate problems of adult learners
and their community;

the content should pose problems or describe
potential problem conditions and provide
related technical information or indications as to
where such information can be obtained:;

the content should be presented in an atmos-
phere conducive to sharing experiences and
ideas;

the content should be selected and organized so
as to require learner participation, draw on
learner experiences, and seek learner solutions
to learner and community problems;
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the teacher’s role is to facilitate, to encourage learners
to consider the problems and their potential solutions
in light of their own situation and that of their community
and the best technical knowledge available. Special concern
should be directed to the individual and community contexts
as these matters are often neglected in school traditions,
which emphasize technical literacy skill alone.

In a period of rapid societal change promoted by powerful forces,
it is relatively easy for people to become servants of one or several
competing vested interest groups. Change forced in this fashion can
have serious negative implications for both the individuals involved
and the general society. If people realize the importance of thinking
from all perspectives and angles, they will tend to choose a course of
action that will bring them a degree of happiness even when problems
cannot be fully resolved in a short time, regardless of the amount of
resources brought to bear on them. In selecting the content of any
effective literacy programme, these tenets should be keptin mind.”

Literacy training programmes are never values-free. It is vitally important
that the values developed be relevant to individuals and to the society at large.

D. Criteria for Selecting Functional Content

To ensure that the knowledge aspect of a literacy training curriculum is truly functional in
terms of the needs of individual learners and of the society as a whole, a clear set of ideas should be
decided on first. The following account of appropriate criteria has been adapted from information
published by the Directorate of Adult Education, Ministry of Education and Social Welfare, Government
of India from a book entitled, Developing the Curriculum for NAEP National Adult Education
Programme) (New Delhi, 1979. pp. 4-9).

1. “Awareness One of the important objectives of an effective literacy training
programme is to lead the learners, individually and as a group, to an awareness of the
conditions in which they live and work. A large number of learners may be socially
unaware of the reality around them. They may not be aware of many factors both
favourable and unfavourable to them. They should be motivated to undertake an
analysis of the factors contributing to their existing predicaments and also to think of
some of the possible ways in which they could help them-selves to change their
situation for the better. This will require the learners to acquire knowledge of the
facilities and services to which they are entitled and the manner in which they could
obtain and use them to realize their legitimate rights and responsibilities. In short, the
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programme should lead to an understanding of social, economic and political
factors which affect a learner’s growth and development and should then enable him or
her to apply this knowledge effectively to improve working and living situations.”

2. “Functionality  Learning, living and working are inseparable and each acquires
ameaning only when correlated with the other. It is, there-fore, of fundamental importance
that an adult literacy training programme be related in a practical manner to the
environment, work and family situation of the learner. The programme should in the first
instance enable the learners to do more effectively things which they have to normally
do in their day-to-day life; for example, tasks relating to their occupation, home and
family life, civic and social obligations, etc. Further, they should be able to use literacy/
education to bring about an improvement in the quality of their life. The learning process
should foster in them confidence and competence to acquire and use new knowledge
and skills for their further development.”
“Itis, therefore, essential that by its very nature and spirit, a functional literacy curriculum
should be relevant both to the interests and needs of learners and to the environment
setting in which they live and work. It must also take cognizance of their background,
their self-concept, the nature of their perceptions as well as their developmental needs.”

3. “Flexibility In order to make the programme suitable and profitable to different groups
of learners suitable modifications, alterations and additions in a prototype curriculum
may have to be made. No rigid curriculum should be formulated. A programme of this
nature implies use of several approaches, strategies and paths of learning. It visualizes
a self-motivated learning system which will be responsive to the learner’s needs and
environmental requirements.”

4. “Diversity A programme of adult literacy training should, therefore, be sufficiently

diversified to cater to the interests and needs of particular groups such as farmers,
landless labourers, women, urban slum dwellers, tribes, etc.
“It may be pointed out here that the broad objectives, content areas, and methodology for
different groups of learners can be similar in certain respects and dissimilar in certain
others. For every group, the ‘mix’ of functional content, including both the common or
constant elements and the specific or variable elements will have to be worked out
specifically. Carrying the concept of diversification of content/ curricula too far however,
and splitting the groups of learners to the extreme is not very practical. The diversification
of the curriculum should cater to the common as well as specific needs of the different
typology of learners.”
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5. “Appropriateness of Learning Relationship Adult learners, although illiterate and poor,
are not ignorant. They possess (a) social and per-sonal values which need only adaptation
to changing times, (b) skills which need up-grading or modernization, (c) a variety of
cultural backgrounds which needs to be strengthened further, (d) a logical mind which
is, however, often suppressed by poverty, superstition” and blind adherence to tradition.
The adult teacher needs to recog-nize the potential ability of learners and needs to build
on what the learners already know and can do. The instructor-learner relationship in

this programme would necessarily have to be radically different from the relationship in
formal education or in conventional adult education programmes. A teacher of adult
learners will have to have the aptitude and competence in dealing with adults as equals;
inculcating in them motivation for learning while himself learning from the interaction
with them, thus creating conditions conducive to participatory learning. The content
selected, therefore, should be suitable for fostering these quali-ties.”

6. “Action-oriented  The curriculum should aim at mobilising the learners to take action
to improve their lives. There are several steps in this process which need to
be understood. These steps are (a) becoming cons cious about the possibility of change
(b) acquisition of understanding, (c) acquiring knowledge and skill, (d) changing attitudes
and becoming ready for individual and social action, and finally (e) taking concrete steps
or action. Learning should be closely linked with the specific life situations which confront
the learners groups and should motivate them towards taking concrete and practical
steps to lesson the con-straints under which they live and work.”

Literacy is therefore inseparable from parti-
cipation, which is at once its purpose and its
condition. The illiterate should not be the

object but the subject of the process where by

they become literate.
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E. Linkage between National Goals and Local Needs

It follows from the criteria identified in paragraph D that a national literacy
training curriculum should be decentralized if it is to fulfill all of the described
requirements. A central, state or project-level agency should give broad guidelines;
then the full curriculum may be developed by a local agency with proper regard for
the particular environment and learner groups.

As mentioned earlier, literacy training curriculum development and imple-
mentation takes place at two levels, i.e., national and local. At the national level,
the aims, objectives and broad content areas of the literacy programme are deter-
mined. Then, these have to be translated into actual teaching/learning activities
taking into account the needs and problems of the learners. Therefore, the national
curriculum should provide clear guidelines as to how literacy personnel at the local
level can implement the curriculum with adequate flexibility and relevance.

F. Outline of Functional Content

In selecting the content for the exemplar literacy training curriculum, the
above tenets and criteria were considered in relation to the aims and objectives
listed in Chapter 1.

Four major categories of functional knowledge were identified. These were
seen as key categories of concepts meeting basic needs. The four categories are:

1. Family life,

2. Economics and income,
3. Health,

4.  Civic consciousness.

Within each of these categories six major topic areas were identified, which are
perceived by most countries in Asia and the Pacific to be important areas of social
concern requiring raised consciousness on the part of all citizens. The composi-
tion of this functional content is shown in Table 2.2.

26



Table 2.2. Functional Content of a Literacy Curriculum

Family Life

A.1 Family members - their roles and responsibilities
A.2 Supplementary family income
A.3 The family as a social institution
A.4 Family needs and budgeting
A.5 Family customs and traditions
A.6 Responsible parenthood
Economics and Income

B.1 Work and income

B.2 Daily saving

B.3 Improved agriculture

B.4 Home gardening

B.5 Village co-operatives

B.6 Entrepreneurslup

Health

C.1 Food, water and nutrition

C.2 Healthy family

C.3 Common diseases

C.4 Health problems

C.5 Community health

C.6 Health services

Civic Consciousness

D.1 Rights and duties

D.2 People’s participation in development and cleanliness
D.3 Our forests

D.4 Our culture

D.5 All people are equal

D.6 My country
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Chapter Three

LEVELS OF LITERACY SKILLS

A. Determination of Levels

Essential literacy skills as they apply to daily life can be grouped in several
ways and include: links between speech and print, word recognition and compre-
hension, and recording and communicating. An example of such classification
has been provided by the Adult Literacy Resource Agency of London (see Eggar
Rosemary et al, An Approach to Functional Literacy. London. Adult Literacy
Resource Agency, 1987.) This list has been used as the basis of the information
about literacy skills provided in Table 3.1 below.

Table 3.1. Some Essential Literacy Skills: As Applicable to Daily Life

1. Understand links between speech and print
- left to right or right to left or top to bottom
- words make sounds
- words have meaning

2. Word recognition and comprehension
- context clue
- phonic analysis
- structure analysis
- comprehension
3. Recording and communicating
- writing down name, numbers, addresses
- making simple notes jletters
- filling out forms, receipts

4. Following instructions
- read directions, road signs, posters
- read labels on medicines and foodstuffs and follow instructions
5. Finding the main ideas
- find out about the weight, price, differences, similarities, facts, opinions, etc.
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Table 3.1. Some Essential Literacy Skills: As Applicable to Daily Life (continued)

6. Numeracy
- adding
- subtracting
- multiplying
- dividing
- higher skills (e.g., fractions, ratios, etc.)

While the information shown in Table 3.1 is grouped in categories, it is not
arranged in a developmental sequence. Adults, like school children, need to have the
skills to be mastered arranged in an effective learning sequence. Adults, however,
including those who are illiterate, have considerable background knowledge and
general skills that provide a different baseline for learning from that of school-
children. The time factor is of great importance. Adults acquire literacy skills
at a slower rate than young schoolchildren, especially at the basic levels of literacy
where they need considerably more time. Therefore, the sequence of learning
steps and the rate of learning for an adult are different from those for a young
school-aged child.

The growth of literacy skills is cumulative, involving the simultaneous
development of speaking, reading, writing, and numeracy. Each level of develop-
ment represents the total integration of these areas of skill. For organizational
reasons, it is convenient to define certain points in this overall developmental
sequence in terms of specific learning requirements. Such definitions allow it total
literacy training curriculum to proceed through stages, which have agreed charac-
teristics. There are several advantages to this.

1. It is possible to identify the literacy needs of the clientele more pre-

cisely and cater to them level by level.

2. The numbers of people reaching each level can be counted and the
planning of resources, such as training materials and teaching per-
sonnel, will be more effective.

3. A knowledge of development stages helps teachers and organizers
identify those learners who are at risk, i.e., those who may regress to
illiteracy before consolidating the skills that will enable them to learn
on their own.

4, Communication within and between systems and countries about the
meaning of certain levels of achievement in literacy will be more meaningful.
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Most countries in Asia and the Pacific attempt some definition of literacy
skill levels. Table 3.2 presents what could be considered a consensus view. Three

levels are defined:

1. Level I:
2. Level I1:
3. Level 11

BASIC,
MIDDLE,
SELF-LEARNING.

The table lists the representative skills in reading, writing, numeracy and other areas that
should have been achieved by the learners on completing each level.

Table 3.2. Three Levels of Literacy Skills: A Consensus View

1. BASIC LEVEL (Level I)

a) Target Group
i)  Adults who have never beento school or who have dropped out of scholl
before acquiring literacy skills.

ii)  Adults unable to read and write simple words, paragraphs or any other type of
written statement without the help of a teacher.

b) Requirements of Level I

When adults have completed this level they should have mastered the following

skills:

Reading

Read newspaper headlines

and sub-headings

Read and understand pos-

ters

Read and understand sim-

ple printed paragraphs

Read and reconize figures
1-1000

Writing Numeracy Other
Write own name Count and reconize Comunicate clearly
and address figures 1-1000
Communicate in Add and subtract up Use literacy skills in
writing using sim- to 3 digits daily life
ple language
Write simple let- Understand the prin-
ters ciples  of simple

addition, subtraction,
multiplication and
division

Write  numerical

numbers 1-1000
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Table 3.2. Three Levels of Literacy Skills: A Consensus View (continued)

2. MIDDLE LEVEL (Level I1)

a) Target Group

Adults who have completed basic level and/or have acquired basic skills.

b) Requirements of Level Il
When adults have completed this level they should have mastered the following skills:

Reading

Read and comprehead
stories, songs, directions,
instructions and simple

parts of newspapers

identify the main idea of

what has been read

Writing

Write simple

notes and letters

Fill out simple
forms and receipts
(bills)

3. SELF LEARNING LEVEL (Level 111)

() Target Group

Numeracy

Demonstrate profit-

ciency in adding and

subtracting

Apply basic skills in
multiplying and diving

Understand basic
measurements ( money,

weight, length, volume)

Solve simple numetical
problems(family,budget,

marketing )

Other

Further improvement
in  communication

and literacy

Adults who have completed intermediate level or can study independently and
who are willing to use books and other resources in search of new knowledge.

(b) Requirements of Level Il
When adults have completed this level they should have mas-tered skills such as
the following:

Reading

Analyze and synthesize

main ideas of what they

read

Discuss with others what

they have read

Read and interpret simple

graphs

[NOTE: BY THE END OF

Writing

Write one/two
pages on certain

topics

Write personal
letters, letter of
application,report,

inquirics, etc.
Draw graphs and
geometric figures

LEVEL Il LEANERS

Numeracy

Add and substract
large numbers with

accuracy and speed

Multiply up to 5
digit numbers  and

functions

Divide up to9 digit

numbers and function

Other

Futher improvement
in communication

and literacy skills

SHOULD BE ABLE TO LEARN BY THEMSELVES.]
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B. Sequencing of Skills

Within each level (Table 3.2) the integrated skills of reading, writing and numeracy
need to be arranged in a learning sequence that is appropriate for adults.
Because most adults have difficulties achieving basic skills, the early stages of a
literacy programme must be sequenced with special care. Pacing is also important.
Development may be slow at first (level 1) and then will proceed more rapidly at
level Il and even more rapidly on reaching level Ill.

The sequence of literacy skills proposed for the exemplar literacy training
curriculum is given in Chapter Four.

C. Relating Literacy Skills and Functional Content

As stressed previously in this document, literacy skills even when they are
integrated cannot be taught in isolation. Functional content is needed as a vehicle.
Just as literacy skills must be carefully sequenced for effective learning, functional
content must also be sequenced.In literacy training, however, sequencing is not as
straightforward as it is in other subjects in a formal curriculum, such as history or
science. In science, for example, it is relatively easy to move from the general to the
more specific as shown in the example below.

Living thing general
Animal

Mammal

Primate

Man more specific

Language does not develop in such an orderly way. In the development of
language, concepts and skills are interrelated in a complex, changing network.
Previous knowledge and skills may need to be replaced by new knowledge and skills.
New elements must be built into the changing network. The following quotation
from Kenneth L. Baucon’s book, The ABCs of Literacy: Lessons from Linguistics
(Teheran, Hulton Educational Publication Ltd, in co-operation with the Interna-
tional Institute for Adult Literacy Methods, 1978. pp. 89-90), explains the idea in
greater detail.

“New concepts (semantic units) might be added to
the network. But new concepts cannot be added in a vacuum.
They must be tied into the net somewhere. An obvious
example of thisis the addition of new technological con-
cepts - perhaps measurement in metres and centimetres.
When people who are accustomed to inches and feet are
introduced to metres and centimetres, they at first say, ‘I
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can’t think in centimetres. How many centimetres make an inch?’
Notice these things:

The new concepts have been explained.

The people have a general understanding of the new concept.

1
2
3. The people cannot think in terms of the new concepts at first.
4. The old concepts have not disappeared.

5

People try to interpret the new concepts in terms of the old ones.

“Many literacy programmes that try to teach new concepts fail
because the literacy agents think the following:

1. The new concepts have been explained and generally understood.
Therefore, people can think in terms of the concepts. (This is a
false view.)

2. The new concepts have been taught. Therefore, the old concepts
have disappeared. (Another false view.)

3. The new concepts are very different from the old. Therefore,
people will not interpret the new concepts in terms of the old.(Still
another false view.)

“With frequent usage, new concepts can become atrue part of a
person’s semantic structure. But there is often not enough usage in a literacy
programme for this to happen.

“Sometimes when new semantic units are added they do not have the
effect that was desired by the change-agents for the following reason:
semantic units are not all connected in the network. (Same people have spoken
of this problem in a non-linguistic way as compartmentalized thinking.) When
new concepts are added, they do not necessarily relate to all of a person’s
former semantic structure. Here is an example of what can happen.

“The literacy change-agent might be concerned with teaching
advanced planning of one’s activities. He might teach advanced planning
in relation to a new activity, such as a new method of farming. But
even if this is taught successfully, it is very possible that the concepts
involved with advanced planning will be limited to the new farming
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method. Within the semantic framework, relationships with advanced planning
have been built only to farming. If we use the model of the fishing net, the
new knots are tied to only one part of the net.”

This view of the growth of language has been applied in this exemplar literacy training
curriculum using a concentric network. The literacy skills carry forward from level to level as
the network becomes more complex. Details of this spiral approach are given in Chapter Four.

D. The Issue of Grade Equivalence

There is a considerable difference between formal schooling and non-formal adult
education. Adult literacy training programmes, however, are frequently seen as part of the non-
formal sector and, sometimes, as part of a separate adult educa-tion programme.

In terms of lifelong education, many literacy training programmes have built in achievement

points at defined levels. Like the programme in Thailand, some give awards in the form of
certificates which indicate equivalence with certain grades of the formal system (see Figure
3.1).
Others require adult learners, who have completed certain levels of literacy training, to sit for
public examinations before grade equivalence is recognized. Other literacy training programmes
issue their own certificates of achievement but make no attempt to relate these to the grades of
the formal school system. Some systems do not issue achievement certificates at all and rely on
a demonstration of practical literacy as the essential outcome of the training.

In designing the exemplar literacy training curriculum, this variety in deter-mining grade
equivalence has had to be considered. While literacy skill levels and the growth of functional
concepts have been shown in a logical order, the sequence has been arranged flexibly. Individual
countries may follow any system of grade equi-valence considered appropriate without distorting
the curriculum structure.

’T M
“Sometimes by a jump, |

sometimes sidling,

sometimes crawling,
and sometimes on all

four.”

- Russian saying

35



Chapter Four

ORGANIZATION OF
THE LITERACY TRAINING CURRICULUM

In Chapter One, the aims and objectives of the literacy curriculum were

listed and discussed. Chapter Two dealt with the functional content of the curri-

culum and Chapter Three identified and discussed the major areas of literacy skill.
This chapter brings these elements together in an overall curriculum design.

A. Criteria for Organizing the Curriculum

To achieve the aims and objectives of the curriculum, literacy skills and
functional content need to be focused in such a way that the following criteria are satisfied:

1. Overall development: The overall curriculum should reflect a steady
growth in achievement, developing slowly at first and then more rapidly;

2. Focus on literacy: Achievement of literacy should be seen as the essential outcome;

3. Literacy skills: The complex network of semantic concepts should promote steady
exponential growth;

4. Growth of functional concepts: The functional knowledge conveying the literacy
skills should be sequenced concentrically so that under-standing matures as literacy
competencies improve;

5. Emphasis on relevance: The literacy and functional concepts should be relevant to
the daily needs of learners and to the needs of society;

6. Flexibility: The curriculum structure should be sufficiently open to enable individual
countries to adapt the programme to meet their specific needs;

7. Division into levels: Levels of achievement need to be clearly des-cribed at defined
stages of development.

B. Time Considerations

After studying a range of literacy training programmes from representative
countries, it seems that most require about 200 contact hours to achieve a level of
literacy, which enables adults to continue learning on their own. Therefore, the
exemplar literacy training curriculum proposed here is based on 200 hours of
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instruction including time for practicing skills. The instructional time has been proportioned over three
levels in the approximate ratio of 3:2:1. The reason for this is that beginners need considerable time
to develop basic skills, whereas once these skills have been established progress is more rapid.

While 200 hours has been allowed for contact sessions, only 140 hours are intended for the
introduction of new work. This leaves ample time - almost 60 hours - for practice and revision
during teaching sessions. The time structure is shown in Table 4.1.

Table 4.1. Division of instructional Time Over Levels (Hours)

Level Total Time Time for new work Time for revision
(approximate) (approximate)
I 100 70 30
I 67 47 20
I 33 23 10
Total 200 140 60

Learning resources for the curriculum are presented in the form of exemplar learning manuals.
For administrative convenience, the content of each manual represents six hours of instructional time
for the introduction of new work. The number of manuals for each level is shown in Table 4.2.

Table 4.2. Numbers of Manuals for the Exemplar Literacy
Training Curriculum

Level Time for new work Number of training
manuals
I 72 12
I 48 8
Il 24
Total 144 24

This pattern enables the curriculum to have a modular approach dividing it into equal
units of work: twelve in Level, I, eight in Level Il and four in Level IlI.

The pattern, however, may not be appropriate for all countries. Some countries may
require more hours of instruction, but the modular approach enables them to insert additional
work as needed in the form of equal-sized content units.
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C. Division of the Curriculum into Training Manuals

Because the 24 manuals represent units of work, it is important that they be arranged
in a learning sequence from 1 to 24. Each should introduce new literacy skills that build on
the skills developed in earlier manuals in the sequence. At the same time, each should
contain functional concepts appropriate for the particular literacy level.

The functional content should be equally apportioned between the 24 manuals in
terms of the teaching involved and not in terms of the number of con-cepts. The proportions
of literacy skill to functional content should also change from level to level (see Figure
4.1).

LEVEL | LEVEL Il LEVEL I

LITERACY /
SKILLS
//

T
-

FUNTIONAL
CONTENT

Figure 4.1. The Changing Proportion of Literacy Skills and Functional Content in the
Exemplar Literacy Training Curriculum

Figure 4.1 shows that at the basic level (level I) teaching emphasis needs to be
balanced between the development of literacy skills and functional knowledge. How much
weight should be given to literacy skills and to functional content depends upon the needs
of the learners.In the case of young adults who aspire to higher levels of academic education
after the literacy training, more emphasis should be given to literacy skills and less to
functional content at the beginning levels, although functional content can increase as literacy
becomes established. For adults
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who want to apply his or her functional knowledge more immediately, emphasis should be given to
functional content. The proportion between literacy and functional content may be 80:20, 60:40 or
50:50 depending on the needs of the clientele groups.

In the exemplar curriculum, each area of functional content has been divided into modular
units/manuals spread across the three levels of literacy skill. This enables the learner to attain a
steadily increasing understanding of the concepts involved in each content area.

D. Sequence of Training Manuals - The Curriculum Grid

Because there are four major areas of functional content and three levels of literacy skill and
because the time allocation is in the ratio of 3:2:1 from level to level, it is possible to arrange the
sequence of 24 modular units/manuals in a curriculum grid as shown in Figure 4.2.

Scope of Training Manuals
Levels Level I (Basic Level) Level Il (Middle Level) |Level Il (Self-
Learning Level)
Content
Areas 1.1 1.2 1.3 1.1 1.2 i
A. Family Life 1Al 1A.2 1A.3 A1 1A.2 A
1 5 9 13 17 21
B. Economics IB.1 IB.2 IB.3 11B.1 11B.2 1B
and Income 2 6 10 14 18 22
C. Health IC.1 IC.2 IC.3 lc.1 lC.2 1Hc
3 7 11 15 19 23
D. Civic ID.1 ID.2 ID.3 11D.1 11D.2 D
Consciousness 4 8 12 16 20 24

Figure 4.2. The teaching sequence of 24 training manuals arranged according to areas of
functional content and levels of literacy skill representing the 24 cells of the
curriculum grid.

Referring to Figure 4.2, each manual can be identified by its co-ordinates on the grid. There
are 24 such co-ordinates, each representing one cell of the grid. The first manual of the programme
isincell A1, that s, it corresponds to the first part of the first level of literacy and introduces the first
simple concepts of family life (content area A). The eleventh manual of the programme is in cell 1C3,
indicating it is at the third part of the first level of literacy skills and introduces concepts of health
(content area C) for the third time.

Family-life concepts are treated in Manuals 1A.1, 1A.2, IA.3 etc., IIA.1, 11A.2 and IlIA,
representing teaching steps 1,5, 9, 13, 17 and 21 out of 24. Health is treated in IC.1, IC.2, IC.3, lIC.1
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The functional concepts to be developed at each level of the teaching sequence can now
be elaborated and are shown in Figure 4.3.

The scope and contents of each manual is given in more detail in Table 4.3. For each
manual, the table shows:

1. Lesson number in the sequence of 24;
Manual code in terms of its curriculum grid co-ordinate;
Main area of functional content;
Specific area of functional content;
A list of the main concepts;
A brief list of literacy skills;
A brief comment on using these skills in practice.

N oM wbd

In interpreting the Table, it is important to keep in mind that it represents a statement of
the minimum requirements for a literacy training curriculum of about 200 contact hours.

The curriculum grid shown in Figure 4.3 and the description of the scope of the 24
training manuals given in Table 4.3 represent what should be thought of as an exemplar minimum
approach to literacy training. While they represent a con sensus view of many countries in the
region, they can be modified to cater to the concerns of individual countries. One way of modifying
the curriculum to meet local needs would be to add additional content areas, such as (E) Community
Life and (F) Use of Leisure Time, or any other areas which may be thought appropriate. Another
way of adapting the curriculum would be to add more sub-levels of literacy skills. These
approaches would have the effect of adding additional cells to the curriculum grid. An alternative
to this would be to substitute different concepts within any of the 24 cells proposed in Figure 4.3.

The concept of an expanded grid and the idea of providing “empty cells” to maintain
flexibility are illustrated in Figure 4.4.

E. The Spiral Structure of the Curriculum Design

As mentioned earlier, the development of an understanding of functional content carries
with it the growth of literacy skills. Literacy competency grows as an expanding network of
interrelated skills and concepts. As literacy skills grow, the understanding of functional knowledge
can broaden and deepen. As functional knowledge broadens and deepens, literacy skills are
enhanced.

The APPEAL exemplar literacy trainulg curriculum caters to these inter-relationships in
the following ways (see Figures 4.5, 4.6 and 4.7). Figure 4.5 shows the growth of literacy skills
per se across the three levels of literacy skill defined by the curriculum. This is a purely hypothetical
curve based on the usual graph of increase in units over time during growth. That is, it suggests
that literacy skills develop rather slowly at first (during the early stages of Level 1), then increase
rapidly (during the later stages of Level | and during Level Il), and then more slowly as participants
move towards the point where they can learn on their own (end of Level IlI).
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Table 4.3. The Contents of the 24 Manuals Representing the Minimum
Requirements of an Exemplar Literacy Training Curriculum

Lesson Manual Code
No. (Curriculum Grid) Manual Scope and Content
1 1A 1 Family Life: Family Members: Their Roles and
Responsibilities
i) Functional Content
a. Family members
- father mother
- son/daughter
b. Rolesand responsibilities of
- father
- mother
- son/daughter
- big and small family
i) Literacy skills
a. Keywords
b. Ten letters (alphabet)
c. Numbers 1-10
d. +and - signs
iii) Using Skills in Practice
Write familiar names using letters learned.
2 IB.1 Economics and Income: Work and Income

i) Functional Content
a. Work, income, money
b. Expenditures, saving, poverty, selling, buying
c. Production and use of appropriate tech-nology
ii) Literacy skills
a. Four keywords
b. Additional 10 letters (alphabet)
c. Combine words into simple sentences
d. Numbers 11-20
e. Add and subtract one-digit numbers
iii) Using skills in practice
Write own name and family name.

42



Table 4.3. The Contents of the 24 Manuals Representing the Minimum
Requirements of an Exemplar Literacy Training Curriculum (continued)

Lesson
No.

Manual Code
(Curriculum Grid)

Manual Scope and Content

IC. 1 Health: Food, Water and Nutrition

i)

i)

i)

Functional Content

a. Different classes of food
b. Functions of each class
c. Provision of clean water

Literacy Skills
a. Four keywords
b. All letters of alphabet
c. Combine words into simple sentences
d. Numbers 21-50
e. Add and subtract two-digit numbers
Using Skills in Practice
Prepare family menus for a balan ced diet.

ID. 1 Civic Consciousness: Rights and Duties

i)

i)

i)

Functional Content
a. Rights of the individual
b. Duties of the individual in the family and
the community
c. Balance between rights and duties in the
family and community
d. People’s participation in decision-making
Literacy Skills
a. Five keywords
b. Construct new words from alphabet
c. Combine words into sentences
d. Numbers 51-100
e. Add and subtract two-digit numbers
Using Skills in Practice
a. Participate in village organization/activi-tie s
b. Pay taxes
c. Keep accurate records
d. Participate in elections.
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Table 4.3. The Contents of the 24 Manuals Representing the Minimum
Requirements of an Exemplar Literacy Training Curriculum (continued)

Lesson Manual Code
No. (Curriculum Grid)

Manual Scope and Content

5 1A.2 Family Life: Extra Money for the Family

i) Functional Content

a.
b.

Importance of increasing family income
Some ways of supplementing family income
1. Raising vegetable garden/home gardening
2. Raising poultry

ii) Literacy Skills

a.
b.
C.
d.

Simple sentences containing keywords
Introduce punctuation marks

Numbers 101-200

Add and subtract two-digit numbers

iii) Using Skills in Practice

a.

Apply literacy skills to income-generating
projects/activities

Read simple pamphlets concerning live-
lihood projects, such as how to raise
vegetables, poultry and other small food
animals.

6 IB.2 Economics and Income: Daily Savings

i) Functional Content

a.
b.

C.

Occupation, income, expenditure

Planning, family needs, how to save, co-
operatives

Consumer education

ii) Literacy Skills

a.
b.

Simple sentences containing keywords
Construct new words and use them in simple
sentences

Numbers 201-300

d. Add and subtract three-digit numbers

Introduce concept of multiplication and
division




Table 4.3. The Contents of the 24 Manuals Representing the Minimum
Requirements of an Exemplar Literacy Training Curriculum (continued)

Lesson Manual Code
No. (Curriculum Grid) Manual Scope and Content

iii) Using Skills in Practice
Develop the habit of saving for the family and
keeping records of the savings.

7 IC.2 Health: Healthy Family
i) Functional Content

a. Importance of personal hygiene and toilet
b. Food hygiene
c. Firstaid

ii) Literacy Skills
a. Simple sentences containing keywords
b. Construct new words and use in simple

sentences

c. Numbers 301-400
d. Add and divide one-digit numbers

iii) Using Skills in Practice
a. Read about and practice personal hygiene
b. Read about and use first aid in emergencies
¢. Communicate information about accidents,

etc. in writing.
8 ID.2 Civic Consciousness: People’s Participation In

Development and Cleanli-
ness

i) Functional Content

a. People’s participation in community
development

b. Cleanliness of the house, latrine and
surroundings

c. Keeping the community clean and beautiful

45



Table 4.3. The Contents of the 24 Manuals Representing the Minimum
Requirements of an Exemplar Literacy Training Curriculum (continued)

Lesson Manual Code
No. (Curriculum Grid) Manual Scope and Content
ii) Literacy Skills

a. Simple sentences containing keywords

b. Construct new words and use in simple
sentences

c. Numbers 401-500

d. Add and subtract two-digit numbers

e. Multiply and divide two-digit numbers

iii) Using Skills in Practice

a. Read about and keep home and surroundings
clean and attractive

b. Write and display in the home rules for
keeping the house clean and tidy.

9 1A.3 Family Life: The Family As A Social Institution

i) Functional Content
a. Marriage (marriage age)
b. Customs and traditions regarding marriage
and the family
c. Family solidarity
ii) Literacy Skills
a. Combine sentences into simple paragraphs
b. Identify key words/main ideas in a para-
graph
c. Write sentences using keywords
d. Numbers 501-700
e. Add and subtract three-digit numbers
f.  Multiply and divide two-digit numbers

iii) Using Skills in Practice
a. Read and write about the family
b. Explain verbally about marriage and family
solidarity.

46



Table 4.3. The Contents of the 24 Manuals Representing the Minimum
Requirements of an Exemplar Literacy Training Curriculum (continued)

Lesson
No.

Manual Code
(Curriculum Grid) Manual Scope and Content

10

IB.3 Economics and Income: Improved Agriculture

i)  Functional Content
a. Cultivation, high-yielding varieties of crops
b. Pesticides, fertilizers, irrigation, climate
c. Conservation of soil, water resources and
air
i)  Literacy Skills
a. Write simple personal letters
b. Read paragraphs/simple stories
c. Numbers 701-800
d. Add and subtract three-digit numbers
e. Multiply and divide two-digit numbers
iii)  Using Skills in Practice
Apply reading, writing and numerical skills
to the proper utilization of fertilizers,
pesticides and methods of cultivation.

11

IC.3 Health: Common Diseases

i)  Functional Content
Contagious diseases including sexualy trans-
mitted diseases, e.g. AIDS
i)  Literacy Skills
a. Read and write paragraphs/simple stories
b. Numbers 801-1,000
c. Add and subtract three-digit numbers
d. Multiply and divide two-digit numbers
iii)  Using Skills in Practice
a. Read posters about common diseases
and voluntarily go to Health Centres
b. Correctly read and interpret medical
labels and notices.
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Table 4.3. The Contents of the 24 Manuals Representing the Minimum
Requirements of an Exemplar Literacy Training Curriculum (continued)

Lesson Manual Code
No. (Curriculum Grid) Manual Scope and Content
12 ID.3 Civic Consciousness: Our Forests
i) Functional Content
a. Usefulness of the forest
b. Forest as a natural resource needs
preservation
c. Deforestation results in many types
of problems
d. Reforestation is necessary to
restore environmental balance
ii) Literacy Skills
a. Paragraphs/simple theories/newspaper
headlines and sub-headings
b. Numbers 1-1,000
¢. Add and subtract three-digit numbers
d. Multiply and divide two-digit numbers
iii)  Using Skills in Practice
a. Read pamphlets and other materials on
reforestation and participate in reforestati
on projects
b. Make written plans for planting trees at
the community’s cost
c. Estimate the number of trees in a given
area of the local community
d. Read about and practice
treeconservation.
13 A1 Family Life: Family Needs and Budgeting

i)  Functional Content

a. Basic needs of the family
1. Food, clothing and shelter
2. Consumer education

b. Other needs of the family
1. Education, health and other

social services

2. Leisure and recreation

48



Table 4.3. The Contents of the 24 Manuals Representing the Minimum
Requirements of an Exemplar Literacy Training Curriculum (continued)

Lesson Manual Code
No. (Curriculum Grid) Manual Scope and Content
c. Family budgeting and factors to consider
1. Family size
2. Family needs
3. Income
4. Expenses
5. Savings
d. Need to limit family size
i) Literacy Skills
a. Read and write sentences correctly
b. Read paragraphs with comprehension
c. Add four 3-digit numbers
d. Subtract three- and two-digit numbers
e. Introduce money and weight measurements
f. Prepare simple budget
iii) Using Skills in Practice
Prepare and monitor a family budget.
14 1B.1 Economics and Income: Home Gardening

i) Functional Content

a.

b
C.
d

Utilization of yard

. Selection and planning for the garden

Vegetables/flowers

Supplementary income, better food for
the family

ii) Literacy Skills

a.

Read paragraphs about specific gardening
topics

Analyze these paragraphs

Identify main ideas in a paragraph

d. Add and subtract four-digit numbers, money

units and weights

Introduce concepts of length and height
(width)

iii) Using Skills in Practice
Plan a garden in writing and start a home garden.
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Table 4.3. The Contents of the 24 Manuals Representing the Minimum
Requirements of an Exemplar Literacy Training Curriculum (continued)

Lesson Manual Code
No. (Curriculum Grid) Manual Scope and Content
15 lc.1 Health: Health Problems
i) Functional Content
The importance of knowing the customs,
beliefs and way of life in a community in
relation to health practices.
ii) Literacy Skills
a. Write a paragraph about a given topic
b. Explain ideas and key concept of the given
topic
c. Measure length and width using measuring
tape, ruler, meter stick
d. Multiply length by width
e. Complete exercises in addition and sub-
traction
iii) Using Skills in Practice
a. Examine health customs and encourage
practice of desirable ones
b. Write lists of good health rules for the
family and other groups.
16 I1D.1 Civic Consciousness: Our Culture

i) Functional Content

Lifestyles in the local community
Desirable social norms

Festivals (social and religious)
Folk-songs and dances

Art and architecture

® 2 0 T o

i) Literacy Skills
a. Read materials on a given topic
b. Answer questions about the topic
c. Write two paragraphs about the given topic
in own words
d. Introduce concepts of volume and area
e. Exercises in addition, subtraction and

multiplication
50



Table 4.3. The Contents of the 24 Manuals Representing the Minimum
Requirements of an Exemplar Literacy Training Curriculum (continued)

Lesson
No.

Manual Code
(Curriculum Grid) Manual Scope and Content

iii)  Using Skills in Practice
Read and write about cultural life so as to
preserve and feel proud of the local culture.

17

A2 Family Life: Family Customs and Traditions

i) Functional Content

a. Some customs and traditions regarding
1. Marriage/pregnancy/child-rearing
2. Advantages and disadvantages of delayed
marriage
3. Family relationship
4. Health practices
5. Food habits
b. Family solidarity
ii) Literacy Skills
a. Take dictation of a paragraph
Interpret songs and stories
Discuss topics/issues
Write letters
Fill-in simple forms and receipts (bills)
Calculate volume of liquid in litres
Calculate area of land in hectares

@ ™o o o0 T

iii) Using Skills in Practice
Foster better family relationships through the
application of relevant literacy skills.

18

11B.2 Economics and Income: Village Co-operatives

i) Functional Content
a. Purpose and function
b. Productivity, sharing
c. Marketing, profit, investment, participation
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Table 4.3. The Contents of the 24 Manuals Representing the Minimum
Requirements of an Exemplar Literacy Training Curriculum (continued)

Lesson Manual Code
No. (Curriculum Grid)

Manual Scope and Content

i) Literacy Skills

a.

Read published literature about certain
topics (i.e., co-operatives)

Discuss ideas in the literature

Write about the results of the discussion
Solve simple numerica | problems related
to marketing (profit and loss)

iii) Using Skills in Practice

a.
b.

Read and write about village co-operatives
Participate in existing village co-operatives,
applying appropriate literacy skills

Draw up written plans to form new co-
operatives.

19 lC.2 Health: Community Health

i) Functional Content

a.

Cleanliness of compound and surroundings
of a village or township

Primary health care through community
self-help and participation

ii) Literacy Skills

a.

Review more advanced materials related
to first aid

Write one to two paragraphs on the im-
portance of cleanliness of surroundings
Complete more exercises on volume and
area

Solve problems related to cost of health
services

iii) Using Skills in Practice

a.

Read about aspects of first aid and give
simple information to the family

Develop a plan to beautify the local area and
keep it clean.
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Table 4.3. The Contents of the 24 Manuals Representing the Minimum
Requirements of an Exemplar Literacy Training Curriculum (continued)

Lesson Manual Code
No. (Curriculum Grid) Manual Scope and Content
20 11D.2 Civic Consciousness: All People are Equal
i) Functional Content

a. All citizens are equal before the law

b. Social justice is the equal treatment of all

¢. Discrimination is not desirable

d. Men and women arc equal partners

e. All contribute in their own way to community
development

f. Women’s role in development

ii) Literacy Skills

a. Read materials on social justice and equity

b. Discuss the importance of justice and equity

¢. Write on result of discussion

d. Write letter to authorities

e. Review basic four numeracy rules

f. Complete exercises in money, weight, length,
area and volume

iii) Using Skills in Practice

a. When writing to other people show respect
for the rights of others

b. Read about and go to legal institutions for the
protection of rights.

21 IA. Family Life: Responsible Parenthood

i) Functional Content
a. Family welfare through responsible parent-hood
1. Concept of responsible parenthood
2. Relationships for better responsible
parenthood and better life
3. Means to achieve responsible parenthood
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Table 4.3. The Contents of the 24 Manuals Representing the Minimum
Requirements of an Exemplar Literacy Training Curriculum (continued)

Lesson Manual Code
No. (Curriculum Grid) Manual Scope and Content

b. Child-rearing (Parenting)
I. Parent-child relationship
2. Helping our children learn (reinforcing

the school)
ii) Literacy Skills

a. Read book/booklet/pamphlet on a given
topic by themselves

b. Discuss ideas in the book/booklet/pamphlet

c. Write one-page summary of certain topics

d. Discuss pros and cons of certain issues

e. Write personal letter (mother to daughter/
son; father to daughter/son and vice versa)

f. Know where to get information about
certain topics

g. Listen to resource person and participate in
open forum

h. Take responsibility for monitoring education
of children

iii) Using Skills in Practice
Use literacy skills effectively in the following
types of situations:

a. Practice of good parent-child relationship
b. Helping children learn.

22 IB. Economics and Income: Entrepreneurship

i) Functional Content
a. Selection of business areas
b. Planning, management of a small business
¢. Production, sale, further investment
ii) Literacy Skills
a. Read a serial poster related to entrepre-
neurship
b. Discuss the content of the serial poster in
small groups



Table 4.3. The Contents of the 24 Manuals Representing the Minimum
Requirements of an Exemplar Literacy Training Curriculum (continued)

Lesson Manual Code

No. (Curriculum Grid) Manual Scope and Content

c. Write an application letter to the bank to
request a loan
d. Write a business plan
e. Write business correspondence
f. Construct a balanced account
iii) Using Skills in Practice
Set up a small business.
23 InicC. Health: Health Services

i) Functional Content

a. Health facilities available in the community

b. Role of the community in health education
and practices

i) Literacy Skills

a. Read and understand information on health
from a booklet or leaflet

b. Explore published information on health
problems from the nearest community
health service
Become familiar of health offices

d. Give information regarding health services
to members of the family and to the
community through meetings or discussions

e. Read technical apparatus of health, e.g.
thermometer

f.  Write letters on behalf of the family or
community to the health authorities far
clarification of specific problems or
requesting group meetings on certain
diseases

g. Prepare budgets or accounts health or health
insurance

h. Calculate financial needs and prepare
budget for health purposes for the family

i. Survey villagers on specified diseases for the
information of health authorities
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Table 4.3. The Contents of the 24 Manuals Representing the Minimum
Requirements of an Exemplar Literacy Training Curriculum (continued)

Lesson Manual Code
No. (Curriculum Grid) Manual Scope and Content
iii) Using Skills in Practice
Utilize health services effectively.
24 I1D. Civic Consciousness: My Country

i) Functional Content

Political system

Administrative organization
Development agencies and programmes
National traditions and culture

National identity and integrity

National independence and sovereignty

- ® o 0o T &

ii) Literacy Skills

a. Read materials, simple books, brief reports,
government publications ( relating to the
political and administrative set-up, national
culture, extended reading)

b. Analyze short articles on administration/
development problems and synthesize main
ideas of what has been read

c. Discuss problems and prospects relating to
national unity and independence

d. Write simple reports (1-2 pages)

e. Read simple maps, such as road and city
maps

f. Write a letter to a government official about
a local problem

iii) Using Skills in Practice

a. Participate in national celebrations (i.e.,
Independence Day)

b. Show respect for national symbols like flag,
national anthem, etc.

Show respect for authorities

Read and write about the nation to develop
a knowledge of and pride in past and
present national achievements.
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This growth line represents a general trend in the expansion of the complex
semantic network. As this semantic network becomes more firmly established, that
is, as literacy skills improve, learners have a chance to reconsider in greater depth,
those functional areas of knowledge that were introduced more simply at an earlier
stage when literacy skills were less well-developed. The spiral shown in Figure 4.6
indicates how functional concepts grow as they are “revisited” from level to level of
the curriculum.

Figure 4.7 shows the relationship between the growth of literacy skills and
functional knowledge in the APPEAL exemplar curriculum. Because the concentric
growth of functional knowledge increases as learners proceed from lower to higher
levels of literacy skill, this growth is shown vertically like a spiral staircase. To
relate this to the simultaneous growth in the skills of actual reading, writing and
numeracy the S-shaped curve showing the growth of literacy skill has been turned
on its side (see Figure 4.5).
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Units of Literacy Skill

_/

Levels (Time)

Figure 4.5. Literacy skills improve over time like the growth of a population.

Growth Level

of of
Functional Literacy
Content Skill

Figure 4.6. The spiral growth of functional knowledge in the APPEAL exemplar
literacy training curriculum. The symbols represent areas of functional
knowledge, which are each considered at six levels of increasing sophis-

tication as literacy skills grow.
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Figure 4.7. An effective literacy training curriculum caters to the S-shaped growth
of literacy skills and the concentric growth of functional knowledge.
Functional knowledge is the vehicle for developing literacy skill and
vice versa.
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F. Conclusion

As stated at the beginning, the curriculum presented in this document is
only an exemplar. Each country in Asia and the Pacific should develop its own
curriculum based on its national goals and local needs. While developing their own
curriculum, member countries can study the exemplar curriculum presented here,
understand its underlying principles and apply them to local circumstances. Because
the approach is based on collective experiences of the Region’s training experts,
member states can have confidence in the validity of the approach.

The curriculum plan also provides a framework for the development of
training manuals for literacy personnel. That aspect is considered in subsequent
volumes in this series.

/

A teacher can never truly teach unless
he is still learning himself. A lamp
can never light another lamp unless

it continues to burn its own flame.
The teacher who has come to the end
of his subject who has no living traf-
fic with his knowledge but merely
repeats his lesson to his students

can only lead their minds; he cannot
quicken them.

“Rabindranath Tagore”
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Annex

LIST OF PERSONS CONTRIBUTING TO THE PREPARATION OF
APPEAL TRAINING MATERIALS FOR LITERACY PERSONNEL

IN PHASES I, 11 AND (1) OF THE REGIONAL WORKSHOP
ON DEVELOPMENT OF TRAINING MATERIALS

Participants

Afghanistan

Bangladesh

Bhutan

China
(People’s Rep.of)

Mrs. Najia Jalil
Technical Member
Curriculum Department
Literacy Affairs
Ministry of Education
Kabul

Mr. Mohammad Musa Nahib
Adviser

Literacy Affairs Office
Ministry of Education

Kabul

Mr. Kazi Rafiqul Alam

(Resource Person)

Chairman

Bangladesh Council for Mass Education
and General Secretary
DhakaAhsania Mission

HouseNo. 33, Road No. 11 (New)
DhanmondiResidential Area
Dhaka

Mr. Dorji Tshering Ma

Head

Primary Teachers Training Department
NIE, Ministry of Social Services
Thimphu

Mr. Zhang Zhaowen

(Resource Person)

Deputy Director

Division of Peasant Education
Department of Adult Education
State Education Commission
Beijing
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Participants

China
(People’s Rep. of)

India

Mr. Yao Zhongda

Secretary-General

Chinese Adult Education Association
Beijing

Mr. Wang Wenliang

Vice-Chairman of Provincial Education
Commission of Heilingjiang Province
Harbin City

Mr. Xu Zhao

(Interpreter)

Programme Officer

Division of Programme and Co-operation
Chinese National Commission for Unesco
37, Damucanghutong

Xidan, Beijing

Mrs. Shen Yiling

(Interpreter)

Programme Officer

Chinese National Commission for Unesco
37, Damucanghutong

Xidan, Beijing

Dr. V. Venkata Seshaiah
(Resource Person)

Additional Director
Directorate of Adult Education
Government of India

Block No. 10, Jamnagar House
Shahjahan Road

New Delhi-11001 1

Mr. V.K. Asthana

(Resource Person)

Deputy Director (Training)
Directorate of Adult Education
Government of India

Black No. 10, Jamnagar House
Shahjahan Road

New Delhi-110011
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Indonesia

Iran

Japan
(ACCU)

Lao (DPR)

Participation
in Phases

Dr. Zainudin Avrif I, 11, 11
(Resource Person)
Staff
National Centre for Development of
Learning Activities (BPKB)
Lembang - Bandung

Mr. Farhad Eftekharzadeh |
Head of International Section
Literacy Movement organization of the
Islamic Republic of Iran
Iran-Tehran-Fatemi Avenue
Teheran

Mr. Ali Bafandeh |
Head of Educational Department

Literacy Movement Organization of the

Islamic Republic of Iran

Iran-Tehran-Fatemi Avenue

Teheran

Ms. Mieko Tase 1l
Assistant Chief

Book Development Section

Asian Cultural Centre for Unesco

6, Fukuromachi, Shinjuku-ku

Tokyo, 162

Mr. Phansy Abhay I, Il
Director a.i.

Department for Adult Education

Ministry of Education

P.O. Box 67

Vientiane

Mr. Somchit Paseutsak I
Official

Institute of Research on Education

Ministry of Education

P.O. Box 67

Vientiane
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Lao (DPR) Mr. Bounkhong Thoummavong I
Officer
Department of Adult Education
Ministry of Education
P.O. Box 67
Vientiane

Malaysia Mr. Yusoff bin Ramli I, 11, 11
(Resource Person)
Director of Community Education
Community Development Division
(KEMAS)
Ministry of National and Rural Development
Kuala Lumpur

Maldives Mr. Mohamed Musthafa Hussain I
Community Teacher Educator
Non-formal Education Unit
Ministry of Education
Male

Nepal Dr. Gajendra Man Shrestha [, 1,
(Resource Person)
Dean, Faculty of Education
Tribhuvan University
Kirtipur
Kathmandu

Mr. Dil Bahadur Shrestha I, 1l
(Resource Person)

Under Secretary

Adult Education Section

Ministry of Education and Culture

Kaiser Mahal, Kantipath

Kathmandu

Mr. Jaya Ram Giri Il
Under Secretary

Unesco/UNICEF Section

Ministry of Education and Culture

Kaiser hiahal, Kantipath

Kathmandu
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Pakistan Mr. G.M. Malik i
Director
Teachers Training Institute of LAMEC
71/A-1, Abu Bakar Street
GECUS, Township
Lahore

Mr. S.M. Yusuf i
Secretary/Director

Literacy and Mass Education Commission,

LAMEC

62,Margala Road, F-7/2

Islamabad

Philippines Dr. Estela 11 Garcia I, 1, Hl
(Resource Person)
Chief of Programme Division
Bureau of Non-formal Education
Ministry of Education, Culture and Sports
Palicio del Gobernador Building
Plaza de Roma, Intramuros

Manila
Viet Nam Mr. Nyuyen Truong I
(Soc. Rep. of) Training Expert

Complementary Education Department
Ministry of Education

194 Tran Quang Khai

Hanoi

Mr. Le Tat Hien i
Specialist of Research Centre

Adult General Education

Ministry of Education

194 Tran Quang Khai

Hanoi

Thailand Mr. Kosol Choochuay I
Director
Southern Regional Non-formal Education
Centre
Songkhla Province
Department of Non-formal Education
Ministry of Education

Bangkok
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Thailand Mr. Sunthorn Sunanchai
(Faculty Meeting only 60/95 Woobarn Plernvipa
1-12 August, 1988) Soi Nualchan
Ramindra, Bangkapi District
Bangkok 10203

Mr. Sommit Chotkaew il
Assistant Director
Northern Regional Non-formal
Education Centre
Lampang

Nepal Mr. Gopi Nath Sharma I
(Local Course Director in Nepal)
Joint Secretary
Ministry of Education and Culture
Kaiser Mahal Kantipath
Kathmandu

Australia Dr. G. Rex Meyer I, 11, 11
(Consultant)
Fellow in Continuing Education
Macquarie University
New South Wales 2113
North Ryde

Thailand Miss Kannikar Yaemgaesorn I, 1, 1
(Consultant)
Head
Personnel Development and Training
Non-formal Education Department
Ministry of Education
Bangkok 10300
Observers in Nepal
Mr. Sharad Ranjit |
Assistant Programme Support Communication Officer
UNICEF
Pulchowk, Lalitpur

Mr. Prakash S. Adhikari I
Education Sector Co-ordinator

Action-Aid - Nepal

Lazimpat, Kathmandu
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Observers in Nepal

Observers in China

Mr. Chij Kumar Shrestha
Asia-Field Director
World Education Inc.
Kathmandu

111r. Durga Baral
Artist

P.N. Campus, Pokhara
Nadipur, World No. 3
Pokhara

Mr. Shang Jinsheng

The Provincial Institute of Education
Research

Henan Province

Mr. Yang Anme

The Education Commission for Chongging
City

Sinchuan Province

Mr. Lin Yongheng
The Provincial Commission of Education
Gansu Province

Mr. Xu Zongya
The Provincial Commission of Education
Anhui Province

Mr. Zhao Wenging
The Provincial Commission of Education
Jilin Province

Mr. Zhou Xinshu
The Provincial Commission of Education
Liaoning Province

Mr. Li Guangquing

The Office of Workers’ and Peasants’ Education
Qigihar City

Heilongjiang Province
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Observers in China Mr. Fu Junjie Il
The Office of Workers’ and Peasants’ Education
Mudajiang City
Heilongjiang Province

Mr. Wang Xin Il
The Office of Workers’ and Peasants’ Education

Jimusi City

Heilongjiang Province

Mr. Feng Peijie Il
The Office of Workers’ and Peasants’ Education
Songhuajiang Region

Heilongjiang Province

Mr. Jiang Youxin Il
The Provincial Institute of Education
Heilongjiang Province

Mr. Song wenju Il
The Provincial Institute of Education

Research
Heilongjiang Province

Secretariat of the Work-
shop, UNESCO Princi-
pal Office for Asia and
the Pacific (PROAP)

Mr. T.M. Sakya

Educational Adviser

Executive Secretary of APPEAL Task
Force (Co-ordinator)

Mrs. Thipa Kashemsri
Head Secretary of APPEAL Task Force

Miss Wallapa Aramwitha Secretary of
APPEAL Task Force
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